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Abstract 
The present article brings forth the partial results of a research, carried out between 2011 and 2012, pertaining to the system of 
current initial training for the teaching career in Romanian universities. The questionnaires and focus groups designed and used 
as part of the research focused mainly on the identification of data on the training system. The questionnaires included items for 
which the respondents were asked to choose the reasons for (not) choosing the teaching career. 1200 were students, 1200 
beginning teachers in secondary education, 200 university teachers of discipline didactics and/or who coordinate students’ 
teaching practicum.  
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1. Introduction 
The aim of the present paper is to bring forth some of the partial results of a research carried out from 2011 to 
2012, within the project SOPHRD/87/1.3/S/63709, “Quality, innovation, communication in the system of 
continuous training of discipline didacticians in higher education”, pertaining to the system of initial training for the 
teaching career in universities, currently in progress in our country (ùerbănescu, 2013). 
As concerns the subject of the present article, it deals with the motivation in choosing the teaching career. The 
research is also based on documentary evidence concerning studies and analyses in the field of teacher training in 
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Romania over the last few years. Mention should be made of topics such as motivation for the teaching career 
ùerbănescu, 2011), analysis of teachers’ personality versus psychosocial influences exerted on them during their 
whole career and the identification of the extent to which the motivation for completing the teacher education 
programme contributes to the acquisition of a set of professional competences (Serbanescu,  2013). The research 
carried out as part of the project aims at identifying the most efficient strategies for initial teacher training ensured 
through the educational offer of teacher education departments in universities. The current article presents only the 
issue of motivation for the teaching career. The main objective is given by the ranking of reasons for which the 
students (do not) choose the teaching career. As secondary research objectives, we aimed at identifying reasons / 
motivational obstacles for choosing the teaching career and identifying suggestions as to the means through which 
motivation for the teaching career could be enhanced.  
2. Research Methodology 
The research methodology used a complex research strategy, which besides a thorough documentary analysis of 
the teacher training system in Romania (Serbanescu, 2011) and other countries (European Commission, 2010; 
Serbanescu, 2013), involved a careful analysis of the current system carried out in universities, with the 
identification of needs for improvement, combining the use of investigative quantitative and qualitative methods. 
With reference to all the investigative methods used, from a statistical point of view, the selection of respondents 
was made on the basis of quota sampling, with a total investigated population of 2830 subjects. Out of the total 
subjects, 1200 are students, respectively 1200 beginning teachers, the two segments being the two representative 
samples for the training system’s beneficiaries, evaluated based on questionnaires. The third sample, that of 
university teachers, was approached from two perspectives: a smaller sample consisting of 200 of subjects 
investigated on the basis of questionnaires and an extended questionnaire, of 340 subjects, used in the analysis of 
aspects resulting from the questionnaire-based investigation and completed with date from group discussions.  
The number of subjects investigated at sample level (sample volume) guarantees results with error levels below 3 
percent (2.8) in the case of students and teachers at primary and secondary level, respectively 4.6% in the case of 
university teachers investigated through questionnaires and focus groups. Qualitative methods, i.e. focus groups, 
besides completing the questionnaire-based information, aimed at acquiring a better insight into qualitative aspects 
which were not too easy to obtain from the questionnaire. Concerning the research instruments design, except for 
some aspects specific to the training system functioning, added to the questionnaire for university teachers, the three 
categories of actors were administered similar questionnaires. The use of a similar evaluation instrument aimed at 
allowing the possibility to compare and correlate the opinions of the investigated population. The processing and 
analysis techniques were chosen considering both the specificity and characteristics of the investigation methods and 
the specificity of the research variable. Thus, we elaborated either quantitative-based variables techniques, or 
statistical qualitative-based variables (ordinal and nominal). Both statistic procedures and analytical procedures 
allow for rankings or groupings based on well-established criteria, correlations or comparative analyses, but from 
the perspective of statistical procedures, the most generous from the perspective of data provided are the quantitative 
variables, which can bring additional information, derived from the possible array of data processing, of determining 
derived indicators resulting from a greater complexity, etc.  
As for qualitative variables, if the nominal variables are approached from the perspective of distribution analysis, 
they allow for extended approaches, possibly being assimilated through awarding an evaluation grading system, for 
some quantitative variables. An important category of items we used is that of ordinal variable items which can be 
operationalised. In designing the questionnaire, to avoid a concentration of neutral answers (neither / nor), this stage 
was eliminated from the five-item Likert scale, forcing some answers towards the upper or lower part of the scale 
and adding the supplementary item “I can’t appreciate” / “I will not answer”. Under these circumstances, the 
equivalence on the quantitative scale was made through awarding the scores 4/5 for the upper stages of the scale, 
respectively 1/2 scores for the lower parts of the scale. The item “I can’t appreciate” / “I will not answer” was 
equated with the middle item (3 points), considering that, if the opinion had been unfavourable, the coding would 
have been 1/2, and in the case of a favourable opinion, the coding would have been 4/5. Likewise, as the case may 
be, for this type of variables a satisfaction indicator was determined as a ratio between the number of favourable and 
unfavourable opinions (4+5)/(1+2) (ùerbănescu, 2013).
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3. Results 
From the analysis of the data obtained from the responses (see Table 1), it was noted that the main reasons for 
choosing the teaching profession [6] are the pleasure of working with children (almost 70%), the pleasure of 
teaching, of being a teacher, personal contribution to children’s education and family tradition. The values obtained 
for the first item are correlated with the results of other research: “the desire to work with young people” (73%) [3], 
or “I like to work with pupils” (above 90%) [4].  
Table 1. Main reasons for which students choose the teaching career 
Reason Didacticians (D) Teachers (T) Students (S)
M01 Pleasure of working with children 65.0% 68.1% 67.2% 
M02 Pleasure of teaching, of being a teacher 67.5% 57.0% 62.5% 
M03 Lack of stress at the workplace 6.0% 3.6% 4.5% 
M04 Personal contribution to children’s education 24.5% 41.0% 31.6% 
M05 Salary  1.0% 2.0% 2.3% 
M06 Closeness to home / family 11.0% 6.9% 9.4% 
M07 
Initial training / BA studies did not allow me to choose a different 
job  26.5% 12.0% 17.8% 
M08 Status conferred by the teaching profession  23.5% 15.0% 23.2% 
M09 Family tradition 43.5% 10.7% 27.1% 
M10 Fixed programme during the day / week 16.0% 14.6% 20.2% 
M11 Programme of the school year (holidays) 36.5% 26.3% 28.2% 
M12 “Clean” conditions for doing one’s job  19,0% 14,2% 12.3% 
M13 Job security 20.0% 7.7% 10.2% 
M14 Autonomy  9.0% 7.6% 5.2% 
M15 Wish/ advice of close persons 6.0% 6.3% 7.% 
M16 Other reasons, such as: 1.5% 2.3% 0.8% 
The main reasons for not choosing the teaching career (ùerbănescu, 2013)., (see Table 2), are unsatisfactory 
salary, lack of financial motivation, workplace uncertainty / lack of teaching positions (especially urban ones) / fear 
of commuting, lack of motivation / lack of professional satisfaction / distrust in career development opportunities, 
badly paid job / high responsibility and stress, lack of calling for the teaching profession / difficulty, fear or dislike 
towards working with children.  
Table 2. Main reasons for not choosing the teaching career 
Reason Didacticians (D) Teachers (T) Students (S) 
1 Monotonous, rote activity,  1.5% 0.3% 0.3% 
2
Difficulties in promoting / high competition for teaching positions / 
Promotions and certifications based on competition and examinations 
(tenure)  
4.5% 4.5% 2.3% 
3
System instability / educational policies instability / bad quality of the 
educational system  
6.0% 3.9% 3.9% 
4 Badly paid job / high responsibility and stress 14.5% 9.8% 17.7% 
5
Lack of motivation / lack of professional satisfaction / distrust in 
career development opportunities  
31.0% 7.5% 6.7% 
6
Lack of calling for the teaching profession / difficulty, fear or dislike 
towards working with children  
9.0% 8.1% 15.8% 
7
Workplace uncertainty / lack of jobs (especially urban ones) / fear of 
commuting  
10.5% 10.3% 7.2% 
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8
A different job opportunity (including a better paid job) lack of 
interest or motivation for the teaching career  
5.0% 3.9% 5.6% 
9
Scarce resources and working conditions, system under-financing / 
corruption and bureaucracy in the system  
2.5% 2.8% 3.8% 
10 Unsatisfactory salary, lack of financial motivation  65.5% 70.8% 66.4% 
11 
Diminished prestige for the school teacher / difficulties in classroom 
management generated by pupils’ and parents’ attitude and lack of 
respect  
3.5% 4.2% 4.1% 
12 
Social status of the teaching profession (degrading respect and 
importance of the profession) 
24.0% 5.9% 6.8% 
The topics tackled within the focus groups (ùerbănescu, 2013) were: the identification of reasons for choosing a 
teaching career, the identification of motivational hurdles in choosing a teaching career and the request for 
suggestions concerning ways in which motivation for the teaching profession could be enhanced. Here are some 
examples of identified reasons and obstacles: reasons for choosing the teaching profession: pedagogic skills, 
apparently reduced timetable, the school, institutionalized education all have a fundamental role in developing future 
generations; teachers contribute essentially to shaping the future society, valuing role-model teachers; the desire to 
share knowledge in a favourite field; motivational obstacles in choosing the teaching career: a new perspective on 
the social-professional status of this category; precarious material conditions in schools and limited career 
advancement prospects; many exams throughout one’s career, it is harder and harder to work with children; pressure 
exerted by parents; modest material resources in schools; very many responsibilities and risks; lack of professional 
satisfaction; suggestions concerning ways in which motivation for the teaching career could increase: identification 
of real drivers for the teaching career, abandoning perpetual changes that induce unpredictability and incoherence to 
the system; appropriate financing and revaluing the teaching profession in the eyes of the public opinion; legalise 
and implement mentoring activities which can ensure professional insertion and retention of teachers in the system, 
abandoning the fashion of elaboration documents that have nothing to do with the teaching/learning process; the 
master of education programme; awarding the status of certified teacher; awareness raising campaigns for students 
in universities may be conducive to the recruitment of the best students for the teaching career; selection and 
superior training of teacher trainers who teach at university teacher education programmes. If this practicum is 
carried out responsibly and professionally, students will by attracted by the teaching career, will witness good 
practices in education and will want to embrace the teaching career.  
4. Discussion 
The analysis of results obtained following the interpretation of reasons for choosing the teaching career is the 
following: in the case of the first item, the pleasure of working with children, the choice was generally valid; all 
three categories of respondents investigated attached the greatest weight to this reason. The second place is held, for 
all three types of categories of investigated subjects, the pleasure of teaching, of being a teacher. Thus, professional 
calling appears to be the main reason for choosing the teaching career, in the case of our research.  
Differences appear in the analysis of the importance attached to other items, such as: the personal contribution to 
children’s education is the third reason for which both beginning teachers and students choose the teaching 
profession. It may be noted that this item as well is part of the set of ingredients that characterize professional 
calling. However, for university teachers, the third reason in choosing the teaching career is given by the need to 
continue the family’s tradition, the questionnaire item rather belongs to the category of characteristics of loyalty and 
commitment to the profession. Rather different percentages may be noted concerning the importance attached by 
tertiary education teachers (20.0%), respectively secondary education teachers (7.7%) to workplace security. These 
differences may lead to the conclusion that a place of work in higher education may seem less stressful than a place 
of work in secondary education. The analysis of results obtained following the interpretation of reasons for not 
choosing the teaching career is the following: the inappropriate salary represents the main reason, with a high 
percentage (over 65% in the case of university teachers and over 70% in the case of secondary education teachers 
for which students do not choose to become teachers. The lack of motivation / the lack of professional satisfaction / 
distrust in career development opportunities is quite high (over 30%) in the case of university teachers and is closely 
followed by the issue of the social status of the teaching profession, by degrading respect and devaluing of the 
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profession (24.0%). The workplace insecurity /lack of positions (especially in the urban area) / the fear of 
commuting is the second reason for which teachers in secondary education consider the teaching career as 
demotivating. We may make here a correlation with the item referring to job security, with a low importance in the 
case of not choosing the teaching career. Lots of work, high responsibility and stress represent as well, in the 
opinion of secondary school teachers, an important hurdle in choosing the teaching career, this reason holding the 
third place in not choosing the teaching career. In the case of students, this reason fares the second, with a 
percentage of over 17% and is followed by the lack of calling for the teaching profession / the difficulty, fear or 
dislike of working with children, with a percentage of over 15%. The discussions in the focus groups brought forth 
other perspectives on choosing the teaching career, encompassing, besides motivational aspects, proposals for 
strategies that will contribute to the motivation for the teaching career.  
5. Conclusions 
The interpretation of result brings added information as compared to previous research carried out in the field of 
the topic we presented, in the sense of shifting the importance given to choosing / not choosing the teaching career 
by the students. Thus, all three respondents’ categories under scrutiny placed the highest importance on the pleasure 
of working with children, this being confirmed by other studies in the field (Pâniúoară,& Pâniúoară, 2010; 
Serbanescu, 2011;Trif,  & Popescu, 2013). In our research, the second position is held by the pleasure of teaching, 
of being a teacher, for all three categories of respondents. However, this time, the result is not confirmed by data 
obtained from other research that we make reference to. At the other end of the spectrum, inappropriate salary is the 
main reason for which the teaching profession is not appealing. This results is also confirmed by other research in 
the field (Pâniúoară,& Pâniúoară, 2010; Serbanescu, 2011;Trif,  & Popescu, 2013) the percentages obtained in the 
case of the three categories we investigated being higher than in previous studies. The professional calling appears 
to be the most important reason in choosing the teaching career, in the case of our research.
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